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CHAPTER 3

How to Understand Race,
Racism, and White Supremacy

Not everything that is faced can be changed, but nothing
can be changed until it is faced.
—JAMES BALDWIN

/4 s a person of color, learning about the impact that white supremacy has had
4 J.on my life has given me an intellectual framework to talk about racism and
has made me feel more empowered. I've acquired language to describe what I've
experienced and seen in schools for decades. This learning has also opened my
eyes to moments when I contributed to perpetuating white supremacy. Whether
because Id internalized the messages of white supremacy, or because I wasnt
aware of what I was doing, learning has allowed me to see places and times when I
became complicit in oppressing others. This has been (and continues to be) a pain-
ful experience—but one that is ultimately liberating. As I know better, I do better.
Learning about white supremacy and racism has been a stepping stone to healing.
If youre committed to coaching for equity, then when you observe a teacher,
or lead a department in creating policies, or when you are in conversation with col-
leagues about students, you'll need to know what racial inequities look and sound
like and how to talk about them, Beyond a professional commitment, we all need to
learn more about white supremacy and racism—whether because we are commit-
ted to leading equitable organizations, or to heal from the damage of white suprem-
acy, or to live a morally aligned life in which we recognize the interconnectedness
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What Is White Supremacy?

Lets start with a foundational concept: Racism wouldn't exist without white
supremacy. White supremacy is the ideology that white people are superior. This
ideology began with the transatlantic slave trade and has been institutionalized
for over 500 years in the United States and in white settler societies including in
Canada, Australia and New Zealand, and South Africa. It manifests in a myriad of
forms and affects the lives of everyone in the world in innumerable ways. In many
countries, white supremacy manifests in the legal system, in who owns property, in
what we see on TV, in who has access to higher paying jobs and good medical care,
in who and what we find beautiful, in who lives where, in the words that we use,
in which schools receive more funds, in how teachers “manage” students, and in

much more. You can’t understand racism without understanding white supremacy,
so let’s deconstruct it.

Where Did “White People” Come From?

Human beings have long categorized ourselves and others into groups based on
religion, tribe, and even clothing. But categorizations based on complexion are
relatively recent. It’s hard to imagine that someone coined the term “white” because
the concept is now one that is so fandamental to how we see the world—but the
term and concept have been in use for less than 500 years. In 1619, when the first
Africans were abducted and taken to Virginia as slaves, there were no “white” peo-
ple. It wasn’t until the 1680s that this term was used in colonial records. It was, how-
ever, during those first decades in the new colonies that the concept of white people
was established—as a way to describe the superiority of Europeans, and people of
European decent, over Africans.

“White” came to mean anything that was not African and anyone who was not
of European origin. By the early twentieth century, in some states in the United States,
just one drop of “black blood” made someone “colored” But whiteness has had shift-
ing boundaries. For many years, Irish, Italian, and Jewish people were not considered
“white” by other Europeans, and they faced discrimination because of their perceived
racial status. Some Europeans and mixed-race people chose to identify as white so
that they could receive the privileges of being white. My maternal grandfather, a Jew
from Eastern Europe, was born with the name Solomon Skolnik. Because of the anti-
Semitism he experienced, he changed his name in the 1930s to Frank Carlson. While
this didn’t completely eliminate the discrimination he experienced, it did reduce it.
This was a privilege available to him—the privilege of skin color.
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beliefs. In the ancient world, ethnic, religious, and color prejudice existed, but
races such as White Europeans and Black Africans did not.
In 1377, the Muslim historian, Ibn Khaldun, wrote extensively about the inferi-
ority of the “Negro nations” (and the Slavs—the origin of the word “slave”) and
argued for their enslavement.
In 1415, Portuguese royalty gained control over trade routes into Sub-Saharan
Africa. They subsequently published the first European book that justified the
enslavement of Africans based on racist ideas.
In 1444, the first Portuguese ships carrying enslaved Africans arrived in Europe.
Slave-trading was defended as a Christian missionary expedition.
In the 1400s, the Portuguese wrote extensive denigrating narratives about
Africans, describing them as animals and as savages who desperately needed
religious and civil salvation. Portuguese explorers, agents, and slave traders cir-
culated these writings extensively. Meanwhile, the Portuguese royalty’s profits
skyrocketed as the exploitation of African land and people increased. Remem-
ber this: European royalty got very, very rich from enslaving Africans.
In 1481, the Portuguese built Elmina, a massive fort on the coast of Ghana,
which became West Africa’s largest slave-trading post.
In 1492, Columbus landed in the West Indies. Right from the start, Spanish
colonists transferred their racist perceptions of Africans onto the indigenous
people they encountered. The enslavement, exploitation, and genocide of the
indigenous people of the continent known as America began.
Spanish colonists wanted to mine gold and to plant and process sugar in the
“new world,” but they required laborers. Millions of indigenous people died
from disease, resistance, and brutality. Spanish capitalists and religious leaders
argued for the enslavement of Africans.
Simultaneously, Europeans traveling in Africa disseminated stories about
uncivilized, sexualized, animalistic African people. These narratives circulated
widely in Europe as the slave trade picked up.
In 1619, the first African slaves were taken to Virginia. The Virginians employed
racist ideas to legalize and codify slavery. In the 1630s, the Puritans in New
England followed suit.
In the 1680s, “White,” as a language of race, appeared in the lexicon of those
of European descent living in Virginia, and then appeared for the first time in
Virginia law in 1691. Wealthy Virginian landowners legislated “the whites” as

a new class of people into existence. They gave whites certain rights and took
other rights from blacks.
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Remember Resistance

Here's something else that those in power have not wanted us to know or remember:
people have always resisted oppression and dehumanization and white suprem-
acy. Always. From the moment that Columbus set foot on the island of Cuba and
that Spanish exploiters began enslaving the natives, the Tainos resisted, as did the
indigenous inhabitants of Jamaica and Mexico and Peru and Florida and across the
Americas; indigenous resistance to colonialism continues to this very day. Afri-
cans fought back when they were captured in their villages, as they were forcibly
marched to the west coast of Africa, on ships on the Atlantic, in the field and the
house, and in more ways than we'll ever be able to catalogue.

In modern history, resistance has taken myriad forms and has been unceas-
ing. Some of this history we know, some we don't, because as the African proverb
reminds us, until the lions have their own historians, the history of the hunt will
always glorify the hunter. It has served white supremacy to repress these stories and
to keep them from us. But you don't have to look very far, even in traditional his-
tory narratives, to find the stories of those who resisted and refused to internalize
messages of inferiority. You can find them in history books, in memoirs, and in the
stories of train porters and strawberry pickers and church goers. We can, and must,
look to these people for inspiration and courage. Just because their stories aren’t
taught in eighth grade standards does’t mean they didn’t exist.

Perhaps people are color are more “defiant”—perhaps we should proudly
wear this label; our ancestors resisted annihilation and subjugation, and perhaps
when we are called “defiant” we should stand taller. Perhaps defiance is an asser-
tion of our rights and existence, a healthy challenge to white, patriarchal, capitalist
authority—a cause for celebration and appreciation, not grounds for suspension.
The history of our resistance has been intentionally obscured from people of color
and from people of European decent as well—from those who also resisted and
from those who were passive. Our journey to justice and liberation will require that

we excavate those stories and celebrate them. The knowledge of our resistance can
fuel our courage and commitment.

Pause and Process
_ »  Which feelings are coming up in this reading? Are they different from the
~ ones that you noticed in the beginning of the chapter? . _
~_+ How, and from whom, have you learned about racism?
_« What has this learning journey been like? .
+ What might you gain from continuing this learning journey?
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In his book, Stamped from the Beginning (2016), Ibram X, Kendi turns this
notion on its head. Kendi critiques what he calls the “popular folktale of racism:
that ignorant and hateful people had produced racist ideas, and that these racist
people had instituted racist policies (p. 9)” Kendi makes a brilliant 600-page case
for how Americas history of race relations began with racial discriminatory poli-
cies, which led to racist ideas, which led to ignorance and hate. Sequencing racism
in this way is essential to how we understand and dismantle it.

Kendi continues this exploration in his moving and thought-provoking How
to Be an Anti-Racist (2019). In this book, he proposes that we stop thinking of “rac-
ist” as a pejorative and start thinking of it as a simple description. You are either
racist or youre anti-racist, Kendi argues; you are either upholding white supremacy,
or you're actively participating in taking it apart. He urges us to focus exclusively
on policy, arguing that the solution to racism will start with policies, not ideas. He
suggests that antiracist ideologies will emerge once we are bold enough to enact
an antiracist agenda that would include criminal-justice reform, more money for
black schools and black teachers, and a program to fight residential segregation.

When I reflect on research about the positive impact on black children from
having just one black teacher, 'm convinced by Kendi’s arguments. I also know that
the outcomes for black and brown children would be different in schools if there
were clear and concrete policies around who is sent to the office for what (for exam-
ple, “defiance” should not be criteria for an office referral), for how children are
tested for learning differences, and for what literature is assigned in eighth grade.
Different educational policies would make a tremendous difference in the lives of
black and brown kids in school.

Then I reflect on the way teachers (black, white, and of color) have spoken to
my black son, how their perception of his defiance distorted the relationship they
built with him, and how that impacted his sense of belonging and psychological
safety. While perhaps some policies could have buffered him from the impact of
these beliefs, I also know that we must address the thinking, feeling, and believing
of anyone who works in a school if we intend to change the experience and out-
comes for children of color.

I'm also troubled by Kendi’s proclamations of binaries and absolutism. Bina-
ries are dangerous and lead to righteousness. Thinking in binary ways has gotten
us into the mess we're in today because we can’t and haven't acknowledged the
interconnectedness of all things, the gray zones and the both/and. The path out of
the situation we're in now requires that we avoid the emotional comforts of a sim-

plification of history or humanity or thinking. That's what binaries provide, and the
world is too complex.
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an active choice to live in a toxic environment. However, it is our responsibility to
call attention to when our friends and loved ones ingest these poisons and when we
see them spreading the poison to others; it is our responsibility to clean them up.

We have a choice about where we live, what we breathe, and how we respond to the
toxins in our world.

~ Pause and Process
How does this analogy of racism as a pervasive toxin sit with you? Is there
 another analogy that you can think of or that you've heard that helps you
_+ What comes up for you to think that you've been ingesting racist ideas all
your life? . -
_« Canyou i‘dmi:‘ify,s‘omé of the choices that you've made to become more
_conscious of your role in perpetuating racism? .

Let’s return to this fact: Race and ethnicity are social constructs—elements
of a system developed by humans to categorize people who “appear” to share com-
mon features. The amount of melanin that you have in your skin signals something
to the world about the societal norms that will be applied to your presumed race.
Race is an inaccurate social construction to describe who you really are, but your
perceived race and the race you perceive of others matters a lot in society because of
white supremacy. Racism is the construction of “races” from particular biological
characteristics that people have, and the use of this construction to lift up certain
groups in society into a dominant class and keep other groups in an oppressed class.

Racism is embedded into structures including schools, government, social
programs, and the legal system. If we intend to permanently rid our individual sys-
tems of the toxins of racism, we'll need to transform those structures as well. The
foundations and walls of those structures are saturated with toxic mold spores. Our
individual mindsets and behaviors will never be truly rid of the toxicity of racism
if were in poisonous environments. That’s not to say that you can’t purge your-
self of a lot of toxicity—you can become acutely aware of when you are ingesting
racist poison and when you're acting on it and contaminating others. But it takes
daily practice to examine your own mind, heart, and behaviors for white suprem-
acy. Ultimately, we'll only be healthy, whole, and free if we dismantle the systems
in which white supremacy is lodged. It took 600 years for us to get where we are
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The first public schools on the east coast of the United States existed to social-
ize white male children in religion and morality. Children from wealthy families
were educated at home by tutors, and later sent to boarding school, often in Europe.
Missionary schools were established as a mechanism to convert Native children.
After the Civil War, the Freedman’s Bureau established schools in the South for
black children.

Industrialization created the need for universal education in the United
States (as it had in Europe), and in 1918, schooling became compulsory through
elementary school. Schools focused on efficiency, results, and creating compli-
ant future laborers. The architects of the education system described schools
as factories, and children as “raw products” that “are to be shaped and fash-
ioned into products to meet the various demands of life” (Cubberley, 1916).
Our school calendar; the “cells and bells” that we find in just about every
school; and the emphasis on testing, order, and control come from an educa-
tion model designed to advance capitalism. Capitalism, remember, birthed the
ideology that white people are superior and that people of color exist to serve
their masters.

Education in the United States has never been a right included in the Consti-
tution, and from the beginning, our education system sorted people by race, gender,
and class. Remember, also, that the United States was not founded on principles of
equity and justice—“We the People” only included some people. Access to oppor-
tunity has never been equitable or fair. This is a difficult history we're contending
with—and it’s why our work can feel fundamentally conflicting and contradictory
at its core. And we're not alone in this conflict—it’s one confronting educators all
over our world.

Grappling with this history raises the question of purpose. What do we see
as the purpose of education? What is our ultimate goal as educators? The solution
to educational inequity is not to help students navigate a dysfunctional system that
was never designed for them. We can’t use the same structures and systems if we
want different results. And yet, changing those systems will take time. What can
we do right now for our kids who are forced to endure “cells and bells” order and
control, and standardized tests?

In order to create something new, we'll need to thoroughly deconstruct the
systems we've been indoctrinated into—we’ll need to unearth the mental models
that we've worked from, and question everything. Yes, there have been education
“reformers” and schools that attempted to interrupt the status quo—and some of
those have been honorable and others have inadvertently replicated the status quo.
We'll have to question how we do schooling and for what purpose.
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Racial disparities are evident in education in several categories: access to
opportunities; criminalization of student behavior; and outcomes including test
scores, grades, and graduation rates. What follows is not intended to be a com-
prehensive list of the inequities we can find in school but rather a big handful of
data points that hopefully provoke reflection and further inquiry. Although Afri-
can American and Latinx students are more likely to receive lower grades, score
lower on standardized tests, and drop out of high school, and less likely to enter
and complete college than their white counterparts, the data on student achieve-
ment is problematic. For that reason, I've chosen to provide you with some data on
access to opportunities and the criminalization of student behavior as a way to gain
greater understanding of the indicators of racial inequities in school.

Access to Opportunities

@

Students of color are less likely to have qualified teachers—teachers who have
been prepared to teach (Goldhaber et al., 2015).

Black, Latinx, and Native American youth have less access to honors and
advanced placement (AP) classes than white youth. They are less likely to enroll
in advanced science and math classes, which can reduce their chances of being
admitted to a four-year college, many of which require completion of at least
one high-level math class for admission (Klopfenstein, 2004).

Black and Latinx students are less likely to be identified as gifted and talented. Black
and Latinx third-grade students are half as likely as whites to participate in gifted
and talented programs. In contrast, children of color are more likely to be identified
as requiring special education services by teachers (Grissom and Redding, 2016).

Criminalization of Student Behavior

Educators frequently notice misbehavior among black students while ignoring the
same behavior in white students. Black students are seen as troublemakers and dis-
ciplined more harshly than their white counterparts who are granted leniency.

*  Black preschool students are more likely to be suspended than students of other
races and are more likely to be suspended for minor disruptions and misbe-

haviors including wetting their pants, kicking off their shoes, and crying. Black

students make up just 18 percent of children in preschool but represent nearly

half of preschool children suspended (Smith and Harper, 2015).

At five years old, black boys are perceived as being threatening. A 2016 study

showed that white people begin to perceive black boys as threatening at five years

How to Understand Race, Racism, and White Supremacy 91



old, associating them with adjectives such as “violent,” “dangerous;” “hostile;
and “aggressive” (Todd, 2016).

Black ftudents are three times more likely to be suspended'o.r e).cpelled than
their white peers (U.S. Department of Education Office for Civil Rights, 2014).
This is even more pronounced in 13 states in the U.S. South,.whexfe 55 percen;
of the 1.2 million suspensions involving black students nationwide occurre
Smith and Harper, 2015).

élack girls are more likely than all other female students and some grqupsfof
boys to be suspended or expelled (US. Department of Education Office for
Civil Rights, 2014). ' . _
Studentf of color are more likely to attend schools with a grea.ter police pre}j
ence, increasing the odds that they will enter the criminal justice sy'stem. T }el
pres;nce of law enforcement on school campuses also increases the risk of suc

i ice vi dani, 2019).
students being exposed to police violence (Jav , ‘ .
Overt and unconscious biases against black and brown children lead to high

suspension rates and excessive absences; to not reading at grac}e level by thilrld
grade and falling behind academically; to the “achievement gap” and eventually

to dropping out of school (Bowman, 2018).

The Power of Words ant.i the
Language of Oppression

Let’s return to the term af-risk that Stephanie used to Qescﬁbe her stucllen“‘tst——z.iic’i)
let's examine the language we use. When used as an adjective for‘ peﬁp e,t ar;rltsh S
is problematic and inaccurate. Every person and every community has sfreS i ave,
resources, and resilience, and this label is stiglmatlzmg. Although many of u
“at-risk;” it’s time to adopt new language. '
e ilxi t:lrtzniixr;s};’o 1‘:(at—risk” mighf be the term historica?ly ?trfderserveg. T;hls
phrase acknowledges external forces that have not served an 1nd1\(r(1du§1 stu (:1 ”o—r
population well. Many children of color in our schools have been }?n er;;revcoun—
they don’t receive the services and support thfat tiley deserve, t}}at bt eir w e coun-
terparts receive. They are not “underachievmg ——they‘ haven't been giv n aces
to the same experiences and quality of education as children who are zc't doesi;t
Although I sometimes use this term, it also feels vague and abstra?t., and i oesnt
point the finger directly at those who are respons'lble for exploiting fiom s
ties, or at those who created the conditions in which people were underserved.

The term underserved can sound like an accident or an error of omission—and
there was nothing accidental about what happened to communities that have been
“underserved” I've stopped using this term because it obscures historical truths.

We can also talk about groups of people as being disenfranchised, which
means to be denied rights or privileges. Traditionally, disenfranchisement means
being stripped of the right to vote, but it can be used to describe the experience of
not belonging or feeling powerless. I use this word when Pm sure that those I'm
speaking to understand the definition.

The term marginalized communities is perhaps a better way to refer to groups
that have been underserved or disenfranchised. Marginalized groups are denied
full access to rights, opportunities, and resources that are normally available to
members of a different group. Marginalization prevents people from participating
fully in social, political, and economic life, and can block them from human rights.

Another useful term is othered. Othering encompasses many expressions of
prejudice on the basis of group identity. When we “other” someone, we dehumanize
them—we say they are fundamentally different from us. People are othered because
of the groups to which they belong. When people “belong,” they are socially posi-
tioned in way that gives them access to power and resources; this belonging is usu-
ally to a group-based identity. To be “othered” is to be perceived as “not belonging”

How Words Lead to Liberation

Words convey tremendous power. Examine the words you use about yourself and
others. Are the words disparaging, dehumanizing, narrow, and constricted? Do
they focus on the negative, the deficits, the missing holes? When a word points to
a problem, where is the blame placed? On the child or their family or community?
On their school? Or on white supremacy, colonization, and capitalism? Which
words and phrases place responsibility on broader socio-political institutions and
on the historical events that resulted in the suffering of some communities? These
words lead to justice. Which words direct us to envision a transformed world, a
beloved community? These words lead to liberation.

Systems of oppression maintain their power by intentionally teaching mis-
information. Misinformation is communicated through the language we've been
taught and that we use. If we want to transform systems of oppression, we need
to scrutinize the language we use. It’s going to be a dizzying journey to uproot the
language that has divided and dehumanized us, and it’s a necessary step on the path
to justice and liberation. I know that sometimes examining language can feel trite,
contrived, nit-picky, or exhausting. And it’s necessary. The risks are high when we
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These are all terms that have been slapped onto black and brown communities
and that have perpetuated their representation as places of problems and as people
who are fundamentally flawed. Labeling people or communities with these terms
narrows our perceptions, reduces people to problems, and perpetuates systemic
oppression. If you use these terms and you’re not sure what's wrong with them, I
encourage you to do some research (google: What’s wrong with using “ghetto”) and
talk to others to understand why they’re problematic and to learn alternatives,
Let’s also stop using “minorities” when talking about people of color. The
term minority implies being not-white, which then centers whiteness as the norm.
It’s also an inaccurate term. People of color are the global majority, and accord-
ing to census projections, by 2043, the majority of people in the United States will
be people of color. White people are already less than 50 percent of the popula-
tion in California and Texas (just as they were two hundred years ago, before these
regions were colonized). Minority is imprecise and diminishing to people of the
global majority—and I do like the term global majority. It’s accurate and empower-
ing. One last suggestion: There’s a difference between saying, “People who live in
poverty,” and “poor people” The first describes conditions; the second describes
people. Use the phrase people who live in poverty.

While we're talking about how to name people, there are some other terms to

eliminate. Describing human beings as “illegal” is inaccurate and hurtful; it’s also
used by those arguing for xenophobic and racist immigration policies. Actions can
be illegal—people are not illegal. In its place, use undocumented immigrants. Finally,
“Hispanic” is an inaccurate term in the way it's usually used. Hispanic refers to peo-
ple who speak Spanish and/or are descended from Spanish-speaking populations.
Latino, Latina, and the gender-neutral term Latinx refer to people who are from or
who descended from people from Latin America.

In education, we regularly use words that originate in an economic system
(capitalism) whose goal it is to amass wealth and extract profit at any expense, a
system that originated in mass exploitation and systematic violence. Words such as
asset, value-add, investment, and accountability—all frequently used in schools—
derive from capitalist economics. When we talk about using or managing people,
we're engaging a transactional mindset, viewing people as objects and resources.
Our intent may not be to think about people as objects, but subconsciously we
reinforce that concept. We also use a lot of militarized language when talking about
schools and education such as: in the trenches, soldiering on, plan of attack, first
line of defense, go to battle for, stand in the line of fire, and on the frontlines. Schools

are not armies; children are not soldiers. Language like this is also dangerous and
objectifying.
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It’s Time to Take Action

ties
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being black, not being a person of color—and being superior to others because
of their race. This has created a great deal of unconscious identity insecurity and
confusion. Furthermore, white people participate in a system in which they gain
advantages that, as individuals, they may not have earned—this can generate feel-
ings of guilt and shame. I believe that many white people recognize the damage
done to their integrity and morality by participating in and benefiting from white
supremacy. They recognize that they cannot be whole until the injustices of the past
and present are reckoned with and until they no longer reap unearned privileges as
a result of the classification systems of past and present white supremacists.
Learning about racism allows us to see the false mental models that underlie
our daily actions. White supremacy has maintained its power by integrating itself
into the fabric of our culture, into our hearts and minds, and into all institutions,
and by doing so, it has become invisible. White supremacy feels normal; we experi-
ence it as the “natural” way of things. In order to dismantle systems of oppression,
including white supremacy, we need to see those systems for what they are—to
see what they’re made of and how they are made, and to see that they are con-
structed by people. Patriarchy is a construct. Heterosexuality is a construct. These
are constructs to which people have attached meaning and values, but each of these
are ideas. Things that have been constructed can be deconstructed. In learning
about racism and how it was constructed, we'll see how we've all been hurt and how
we've harmed others, and we'll see how we can transform our minds, relationships,
schools, and world.
Finally, learning about racism is healing, and healing can lead to liberation.
In order to heal, you must recognize the wounds in yourself—the ways in which
you've been hurt by racism and white supremacy, and the ways you've hurt others.
As you unlearn stereotyped racial messages you've internalized about yourself and
others, you'll step deeper into a healing process. Learning about racism is a learn-
ing journey that will never end—there will always be more layers to understand
and explore. And it will be painful. But it will be worth it.

A Note for White People

People of color are often leaned on to explain race and racism—and sometimes
we're willing to do just that (often we have to), and sometimes it gets very tiring.
Fortunately, there are an increasing number of excellent resources available to help
you learn about race, racism, and white supremacy (see Appendix F: Resources for
Further Learning for my recommendations). Know that people of color appreciate
that you are learning, and also know that we're not going to give you awards for
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doing so. Do thislearning for your own healing and liberation, for your community
and your children, and for the global majority.

1 imagine this chapter might have been hard to read. I hope you will now take
a break from reading to tend to your body, heart, mind, and spirit. How could you
replenish the reserves of energy that it took to read this chapter? What helps you
reconnect with your courage? With joy? With hope? Who could you reach out to

and talk to and be with?

A Note for People of Color

This chapter was hard for me to write. T experienced intense waves of rage and grief
as ] worked on it. ] imagine it might have been hard to read. I hope that you will now
take a break from reading to tend to your body; heart, mind, and spirit. How could
you replenish the reserves of energy that it took to read this chapter? What helps you
reconnect with your sense of power? With joy? With hope? Who could you reach out
to and talk to and be with? How might you tap into the strength of your ancestors?

If we were sitting next to each other right now, know that I'd reach over and
hold your hand. I wouldr’t say anything, 1 wouldr’t make eye contact. I'd just hold
your hand and think: I'm here with you. I'm here with you in this storm of emotion.
And in that moment, that would be what I could offer. My presence. For whatever
it's worth: I'm here with you.

Before You Go . . .

Read the following prompts and select two or three that feel most valuable to you
based on where you are in your Jearning journey. Spend meaningful time consider-
ing your reflection before moving on.

—
REFLECT ON THIS CHAPTER

. Which emotions were most present for you in this chapter? How did you
engage with those feelings?

. At which points in this chapter did you experience cogpitive dissonance (2
conflict between what you hold to be true and new information)?

« How do you think your jdentity markers (including your race) affected
how you read this chapter? What do you think it was like for someone of a
different race to read this chapter?
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Interlude: Courage
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through history, a sleeping pill that ensures the Dream.

Read that passage again. And again.

Now answer these questions:
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harming others?
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CHAPTER 4

How to Talk About Race

If you have come to help me, Yyou are wasting your time,
but if you have come because your liberation is bound up with mine,
then let us work together.
~LILA WATSON, INDIGENOUS AUSTRALIAN ARTIST,
ACTIVIST AND ACADEMIC

% th more background knowledge about race, racism, and white supremacy,

we can get back to the conversation I had with Stephanie, the conversation
I described in Chapter 2. Remember: Stephanie was a new ninth-grade English
teacher, a white woman teaching black and brown students in Oakland, Califor-
nia. It was mid-November, Stephanie was overwhelmed and sad, and her students
weren't learning much in her class. Once I tell you what happened, I'll unpack my
decision-making, and then Pll share some thoughts about when and how to talk
about race.

Lets first re-ground in the phases of Transformational Coaching. In the
second phase, we aim to recognize the impact that white supremacy and a lack of
cultural competence has on a teacher’s or leader’s practice, and we aim to guide
the client to this recognition as well. We also strive to help our client identify the
impact that their lack of knowledge and skill has on their students, as well as on
themselves. We want to build their buy-in to change in this phase, and we need to
do this without casting blame and judgment, but with helping the client see that
their liberation and the liberation of those they serve is interconnected. We want to
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